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     A teaching portfolio is a collection of creative works assembled by someone to 
display his or her teaching strengths.  As such, it reflects individual creativity and growth.  
One might choose to assemble a portfolio as a dossier of professional accomplishments 
collected over the length of one’s teaching tenure.  On the other hand, one might elect to 
see it as a personal record of self assessment and growth.  A teaching portfolio might 
even document how students assess what is taught as a means of feedback and 
comparison, or help integrate efforts at teaching with research and service.  Whatever the 
intended purpose, a teaching portfolio aligns teaching philosophy with teaching practice. 
     Teaching portfolios are an undeniably popular device for showcasing one’s 
accomplishments in the teaching profession, with a focus on instructional values, 
pedagogy, and assessment strategies.  Although assembling a teaching portfolio for 
posterity is an option with benefits in and of themselves, it has become quite common to 
address its contents to a more contemporary and collegial audience, such as peers seeking 
to emulate success or superiors evaluating the proponent’s development.  In that sense, 
the most effective teaching portfolios are likely to be clear, logical, and convincing 
collections of work replete with appendixes as necessary to highlight both the depth and 
scope of the individual’s work. 
     Once assembled, a teaching portfolio can provide utility in multiple ways.  It could be 
used to assess a new course, especially when there is little historical record or precedent 
against which to otherwise judge.  Or, if a teacher sought to expand his or her purview 
into uncharted academic territory, a portfolio could become a tool to help develop new 
material by documenting material, methods and ideas to sustain or improve.  Portfolios 
can even generate interest at the program or departmental level in novel ways to evaluate 
teaching effectiveness, thus inspiring or contributing to the growth of fellow teaching 
professionals as an added benefit.   
     For people actively engaged in teaching and seeking to advance in their chosen field, 
portfolios can be invaluable as a means to help secure a promotion or tenured position.  
Those who are finishing a teaching apprenticeship may likewise recognize a portfolio’s 
utility via the hiring process.  Whichever the case, portfolios become portable summaries 
to advocate one’s teaching strengths and styles for an audience who may never have had 
the opportunity to witness the author practice in front of a classroom.   
     Academic departments in which teaching portfolios enjoy widespread subscription can 
befit from numerous other benefits.  For example, they may inspire an open and on-going 
dialogue about teaching among colleagues.  These same people might begin to use 
portfolios of their own or develop inspiration taken from shared ideas and methods as 
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these are evaluated and compared.  Such consequences might reasonably be expected to 
lead to a growth in both critical and creative thinking, and foster a developmental 
atmosphere that benefits the junior and the senior faculty member alike. 
     In order to build a portfolio and secure benefits such as providing an opportunity for 
personal and professional reflection, recognizing scholarship, enhanced awareness of 
effective teaching methods and strategies, and promoting a professional dialogue, it is 
important to be mindful of what to include in a teaching portfolio.  Most literature on the 
topic suggests one begin with a teaching statement that describes one’s philosophy, 
strategy and objectives, and links them to a personal statement describing one’s future 
goals, be they long term or short.  Then, have the actual documentation follow. 
     For most portfolios, that documentation would include evidence of the course or 
courses one taught with the corresponding responsibilities, size of enrollment, student 
population (graduate, undergraduate, et cetera), or whatever else might serve to help 
describe one’s audience.  A syllabus with lesson objectives, methods and procedures 
could further refine the scope of what is, or was, taught.  And finally, including samples 
of test and / or quizzes (either graded or ungraded), problem sets or student projects could 
effectively show student participation and teaching outcomes.  Note that all of the above 
suggestions document teaching in a static form.  Evolving portfolios are augmenting 
these ideas with digitized offerings on portable media that one can access on demand, 
such as DVDs and Podcasts. 
     Teaching portfolios serve a variety of functions and can take an array of forms limited 
only by the bounds of one’s imagination.  However one’s teaching effectiveness is 
summarized, and to whomever the portfolio is addressed, however, what ultimately 
matters most is that a collection demonstrates personal growth, professional contributions 
or activity, and student learning.  With these basic ideas in mind, philosophy and practice 
will align and lay the foundation for continued professional excellence.   
      
Controversial aspects:  Although teaching portfolios have been characterized in this 
review and elsewhere as an ideal tool for professional growth, not every discipline in 
academia is interested in the same evaluation and no single format is a panacea for the 
challenges to individual development.  In some circles, growth (and presumably 
therefore, achievement) is demonstrated primarily by publishing or amassing hefty 
research grants, for example, as these touchstones of success may hold greater 
significance to performance evaluators than any student testing mechanism or feedback.  
Therefore, teachers must determine for themselves whether creating or maintaining a 
portfolio is a worthwhile endeavor despite the arguments above, because time spent 
tending one may come at the expense of other more “profitable” deeds.  Likewise, if a 
portfolio is nothing more than a haven for all past effort without a trace of purposeful 
intent or logical sequencing, then it is unlikely to be seen by anyone as an ostensible 
collection of good teaching.  Instead, such portfolios merely become a collection of 
teaching – nothing more.  As such, it would fail to move the reader with persuasive 
evidence that development and growth have occurred, and that the nature and quality of 
the purported good teaching is undeniable. 
 
Recommendations:  If one does decide to undertake the production and maintenance of 
a teaching portfolio, ensure it articulates a personal teaching philosophy first and 



foremost.  Evidence gathered should support the reasoned thinking the philosophy 
expresses.  Organize the evidence and reflect upon it.  Then share your product and revise 
it as necessary.  A teaching philosophy will invariably evolve with experience, but one 
can shape that process by occasionally revisiting questions such as why one teaches, how 
one teaches, and why one teaches as one does.  As a result, one’s teaching portfolio will 
be a tangible manifestation of one’s professional goals, ideals and competence.   
     Finally, a portfolio should be lucid and cogent, although it is difficult to recommend 
limitations.  A reasonable balance that keeps a portfolio simple but complete suggests 
including a cover page and table of contents, followed by a summary statement related 
such things as demonstrating concern for students, one’s ability to broaden perspectives, 
innovation, inspiration, teaching techniques, and concern for colleagues.  These will set 
the stage for aforementioned teaching philosophy statement.  Finally, a well rounded 
portfolio will introduce its more functional aspects, such as one’s curriculum vita and 
portfolio appendices (documenting actual course material, student ratings, teaching 
products, et cetera).  With all of this in mind, a teaching portfolio anyone would be proud 
to share is but at one’s fingertips.  
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